
Year 4 Curriculum Map 

Year 4 – 1 English 

Fiction Sherlock Holmes Outcome: Mystery Story Non Fiction  Outcome: Persuasive text to encourage people to visit London for website 

Handwriting: revising joins in a word (ness, ship), (ing, ed), s. Handwriting: revising joins in a word (ify), (nn, mm, ss). 

Spelling: From No Nonsense Spelling  
Strategies at the point of writing: Have a go, Strategies for learning words: words from statutory 
spelling list. 
Words ending /ʒə/, From Year 2: possessive apostrophe with singular proper nouns. 

Spelling: From No Nonsense Spelling 
Strategies at the point of writing: Have a go, Strategies for learning words: words from statutory 
spelling list. 
Homophones (peace/piece, main/mane, fair/fare). 

Text Structure 
Consolidate year 3 list 
Secure use of Planning tools: Story map, story mountain, story grids, Boxing-up grids. 
Plan opening using:  action 
Paragraphs: 
- used to organize each part of a story to indicate a change in place or jump in time. 
-to build in suspense writing to introduce the dilemma 
Develop the five part story: 
-Introduction, Build-up, Problem/Dilemma, Resolution, Ending 
 
Sentence Construction 
Consolidate year 3 list 
Standard English for verb inflections instead of local spoken forms 
Long and short sentences 
Long sentences to enhance description  
Short sentences to move events on quickly –It was midnight.  
Secure use of simple/embellished simple sentences 
Secure use of compound sentences (coordination) using coordinating conjunctions and, or, but, 
so, for, nor, yet 
Develop complex sentences: (Subordination) main clause with subordinate clauses with a range 
of subordinating conjunctions.  
Sentence of 3 for action –Sam rushed down the road, jumped on the bus and sank into his seat. 
 
Word Structure/language 
Consolidate year 3 list 
Commas to mark clauses and to mark off fronted adverbials.  

Text Structure 
Consolidate year 3 list 
Secure use of Planning tools: Text map, washing line, Boxing-up grids. 
Paragraphs: 
-Used to organise ideas around a theme 
-Logical organisation 
-Group related paragraphs 
-Link information within paragraphs with a range of connectives 
Introduction 
Middle sections 
Ending could include reminder, warning, encouragement to reader. 
 
Sentence Construction 
Consolidate year 3 list 
Standard English for verb inflections instead of local spoken forms 
Long and short sentences 
Long sentences to enhance information 
Short sentences to move events on quickly –It’s great fun. 
Secure use of simple/embellished simple sentences 
Secure use of compound sentences (coordination) using coordinating conjunctions and, or, but, 
so, for, nor, yet 
Develop complex sentences: (Subordination) main clause with subordinate clauses with a range 
of subordinating conjunctions.  
Sentence of 3 for action – The Romans enjoyed food, loved marching but hated the weather. 
Repetition to persuade –Find us to find the fun. 
 
Word Structure/language 
Conditionals –could, should, would 
Punctuation 
Consolidate year 3 list 
Commas to mark clauses and to mark off fronted adverbials. 

Reading – Word Reading 
 apply their growing knowledge of root words, prefixes and suffixes (etymology and morphology) as listed in English Appendix 1, both to read aloud and to understand the meaning of new words 

they meet 



 read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word. 

At this stage, teaching comprehension should be taking precedence over teaching word reading directly. Any focus on word reading should support the development of vocabulary. 

When pupils are taught to read longer words, they should be supported to test out different pronunciations. They will attempt to match what they decode to words they may have already heard but 

may not have seen in print [for example, in reading ‘technical’, the pronunciation /tɛtʃnɪkəl/ (‘tetchnical’) might not sound familiar, but /tɛknɪkəl/ (‘teknical’) should]. 

Reading – Comprehension 

 develop positive attitudes to reading and understanding of what they read by: 

 listening to and discussing a wide range of fiction, poetry, plays, non-fiction and reference books or textbooks 

 reading books that are structured in different ways and reading for a range of purposes 

 discussing words and phrases that capture the reader’s interest and imagination 

 understand what they read, in books they can read independently, by: 

 checking that the text makes sense to them, discussing their understanding and explaining the meaning of words in context 

 asking questions to improve their understanding of a text 

 drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence 

 predicting what might happen from details stated and implied 

 retrieve and record information from non-fiction 

 participate in discussion about both books that are read to them and those they can read for themselves, taking turns and listening to what others say. 

The focus should continue to be on pupils’ comprehension as a primary element in reading. The knowledge and skills that pupils need in order to comprehend are very similar at different ages. This is 
why the programmes of study for comprehension in years 3 and 4 and years 5 and 6 are similar: the complexity of the writing increases the level of challenge.Pupils should be taught to recognise 
themes in what they read, such as the triumph of good over evil or the use of magical devices in fairy stories and folk tales. They should also learn the conventions of different types of writing (for 
example, the greeting in letters, a diary written in the first person or the use of presentational devices such as numbering and headings in instructions).Pupils should be taught to use the skills they 
have learnt earlier and continue to apply these skills to read for different reasons, including for pleasure, or to find out information and the meaning of new words. Pupils should continue to have 
opportunities to listen frequently to stories, poems, non-fiction and other writing, including whole books and not just extracts, so that they build on what was taught previously. In this way, they also 
meet books and authors that they might not choose themselves. Pupils should also have opportunities to exercise choice in selecting books and be taught how to do so, with teachers making use of 
any library services and expertise to support this. I  
 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
Year 4 – 1 Maths 

Starters Starter suggestions for Number 
Read and write numbers to 10,000. 
Count on and back in 1s, 10s or 100s from any number up to 10,000. 
Count forwards and backwards in equal steps and describe any patterns in the sequence. 
Order a set of random numbers to at least 10,000 including amounts of money and measures. 
Order a set of decimal numbers to one decimal place. 
Recall addition and subtraction facts for each number up to 20. 
Recall addition and subtraction facts for 100. 
Recall multiplication facts for 2, 3, 4, 5 and 8x tables. 
Multiply and divide whole numbers by 10 or 100 (whole number answers). 

Starter suggestions for Measurement, Geometry and Statistics 
Recognise 2D and 3Dshapes in different orientations and describe them. 
Use a variety of sorting diagrams to compare and classify numbers and geometric shapes based on their properties.  
Identify right angles and angles less than and more than a right angle. 
Estimate and compare lengths, volumes/capacities and masses. 
Read measuring scales to an appropriate degree of accuracy. 
Know the number of mm in 1cm, cm in 1m, m in 1km, g in 1kg, ml in 1l, seconds in 1 minute, minutes in 1 hour, hours in 1 day, 
days in each month, days in a year and leap year. 
Tell and write the time from an analogue clock and 12 and 24-hour clocks. 
Interpret data in bar charts, pictograms and tables. 

Week Main Learning Rationale 

1 
Place value 

Read and write numbers to at least 10 000. 
Recognise the place value of each digit in a four-digit number (thousands, hundreds, tens and ones). 
Find 0.1, 1, 10, 100 or 1000 more or less than a given number. 
Order and compare numbers beyond 1000. 
Identify, represent and estimate numbers using different representations, including the number line. 
Round any number to the nearest 10, 100 or 1000. 
Solve number and practical problems that involve all of the above and with increasingly large positive numbers.  

Understanding of the number system is necessary pre-requisite knowledge for any number work. 
Children should understand the Base 10 notion in which there are 10 numerals (0-9) and these can be organised in different ways 
to form any number. This is based on grouping in tens i.e. ten 1s are the same as one 10; ten 10s are the same as one 100; ten 
100s are the same as one 1000 and so on. And vice versa. 

2 
Place value, 

decimals 
and 

fractions 

Read and write numbers with up to two decimal places. 
Identify the value of each digit to two decimal places. 
Count up and down in hundredths.  
Recognise that hundredths arise when dividing an object by a hundred and dividing tenths by ten. 

Recognise that one hundred 1p coins are equivalent to £1 and that each coin is 
1

100
 of £1. 

Write amounts of money using decimal notation. 
Round decimals with one decimal place to the nearest whole number. 
Order and compare numbers with the same number of decimal places up to two decimal places. 
Find the effect of dividing a one- or two-digit number by 10 and 100, identifying the value of the digits in the answer as 
ones, tenths and hundredths. 

Children’s understanding of the Base 10 number system is extended to include decimals. Children learn that decimals are a way 
of expressing fractions within the structure of our Base 10 number system. It is important that children see practical and visual 
models to understand the meaning and size of units, tenths and hundredths. In preparation for calculating with money, children 

should learn that one hundred 1p coins are equal to £1, so 1p is 
1

100
 of £1. This builds on their knowledge that 10p is 

1

10
 of £1. 

When multiplying and dividing by 10 and 100, it is important that children see this as scaling up and down (making amounts 10 
times larger or smaller) rather than repeated addition and repeated subtraction. 

3 
Addition and 
subtraction 

Partition numbers in different ways (for example, 2.3 = 2 + 0.3 and2.3 = 1 + 1.3). 
Add and subtract numbers with up to 4 digits and decimals with one decimal place using the formal written methods of 
columnar addition and subtraction where appropriate. 
Choose an appropriate strategy to solve a calculation based upon the numbers involved (recall a known fact, calculate 
mentally, use a jotting, written method). 
Select a mental strategy appropriate for the numbers involved in the calculation. 
Estimate and use inverse operations to check answers to a calculation. 

Children learn when it is appropriate to use mental and written methods of calculation.  
Children make links with their knowledge of rounding numbers to the nearest 10, 100 and 1000 to estimate the answers to 
calculations. Calculations should be in contexts including, money, measures, real life problems and number enquiries.  
When calculating, children should learn which methods suit the numbers involved and why. 
 
Written methods should be agreed by the school and shared in the progression in written calculations policy. Efficient written 
methods are required to be taught by the end of Key Stage 2. 

4 
Addition and 
subtraction, 

using 
inverse and 

problem 
solving 

Partition numbers in different ways (for example, 2.3 = 2 + 0.3 and 2.3 = 1 + 1.3). 
Add and subtract mentally combinations of two and three digit numbers and decimals to one decimal place. 
Add and subtract numbers with up to 4 digits and decimals with one decimal place using the formal written methods of 
columnar addition and subtraction where appropriate. 
Choose an appropriate strategy to solve a calculation based upon the numbers involved (recall a known fact, calculate 
mentally, use a jotting, written method). 
Select a mental strategy appropriate for the numbers involved in the calculation. 
Estimate and use inverse operations to check answers to a calculation. 
Solve addition and subtraction two-step problems in contexts, deciding which operations and methods to use and why. 

Children continue to work with addition and subtraction and understand the inverse relationship, using this to check calculations. 
Calculations should be in contexts including money, measures, real life problems and number enquiries.  
When calculating, children should learn which methods suit the numbers involved and why. 
 
Written methods should be agreed by the school and shared in the progression in written calculations policy. Efficient written 
methods are required to be taught by the end of Key Stage 2. 

5 
Properties 
of shape 

Continue to identify horizontal and vertical lines and pairs of perpendicular and parallel lines.  
Identify acute and obtuse angles and compare and order angles up to two right angles by size. 
Identify lines of symmetry in 2-D shapes presented in different orientations. 
Use a variety of sorting diagrams to compare and classify numbers and geometric shapes, including quadrilaterals and 
triangles, based on their properties and sizes. 

Children’s knowledge and understanding of angles and symmetry develops and is applied when classifying shapes, including 
triangles and quadrilaterals. The terms regular and irregular are introduced to describe shapes that have all equal sides and 
angles and those that do not. 

6 
Time 

Read, write and convert time between analogue and digital 12 and 24-hour clocks. 
Solve problems involving converting from hours to minutes; minutes to seconds; years to months; weeks to days and 
problems involving money and measures. 

Children’s understanding of reading time to the nearest minute is developed to include converting between different time 
systems (analogue and digital) and different units of time.  

 

 

 

 



Year 4 Science Creative Curriculum Computing Languages PE 

1 
Londo
n 
Calling 
 
Outco
me: 
Create 
a 
websit
e to 
promot
e 
London 
to 
tourists 
includi
ng the 
differe
nt 
Geogra
phy 
skills 
they 
have 
used  
 
Trip: 
London 
Assem
bly, 
Open 
Top 
Bus 
Tour 

States of matter 
-compare and group materials together, according to whether 

they are solids, liquids or gases 

-observe that some materials change state when they are 

heated or cooled, and measure or research the temperature at 

which this happens in degrees Celsius (°C) 

-identify the part played by evaporation and condensation in the 
water cycle and associate the rate of evaporation with 
temperature. 
Working Scientifically 

-asking relevant questions and using different types of scientific 

enquiries to answer them 

-setting up simple practical enquiries, comparative and fair tests 

-making systematic and careful observations and, where 

appropriate, taking accurate measurements using standard 

units, using a range of equipment, including thermometers and 

data loggers 

-gathering, recording, classifying and presenting data in a variety 

of ways to help in answering questions 

-recording findings using simple scientific language, drawings, 

labelled diagrams, keys, bar charts, and tables 

-reporting on findings from enquiries, including oral and written 

explanations, displays or presentations of results and 

conclusions 

-using results to draw simple conclusions, make predictions for 

new values, suggest improvements and raise further questions 

-identifying differences, similarities or changes related to simple 

scientific ideas and processes 

-using straightforward scientific evidence to answer questions or 
to support their findings. 
How ICT can help: 

- bbc bite size 

- bbc science clips 

- lgfl Switched On Science 

- lgfl Virtual experiments 

- Top Marks 

- Purplemash projects 

Geography 
-name and locate counties 

and cities of the United 

Kingdom, geographical 

regions and their identifying 

human and physical 

characteristics key 

topographical features 

(including hills, mountains, 

coasts and rivers), and land-

use patterns; and understand 

how some of these aspects 

have changed over time 

- understand geographical 
similarities and differences 
through the study of human 
and physical geography of a 
region of the United Kingdom 
- use the eight points of a 
compass, four and six-figure 
grid references, symbols and 
key (including the use of 
Ordnance Survey maps) to 
build their knowledge of the 
United Kingdom 
- use fieldwork to observe, 

measure, record and present 

the human and physical 

features in the local area 

using a range of methods, 

including sketch maps, plans 

and graphs, and digital 

technologies. 

How ICT can help: 
- Google Earth 

- Lgfl resources – The 

River Thames, 

Architecture 

Every term starts with a lesson on online 
safety 
IT – Weebly 
- understand computer networks including 
the internet; how they can provide multiple 
services, such as the world wide web; and 
the opportunities they offer for 
communication and collaboration  
- use technology safely, respectfully and 
responsibly; recognise 
acceptable/unacceptable behaviour; identify 
a range of ways to report concerns about 
content and contact. 
 
- Create a single page website to promote 
London to tourists. Look at what makes a 
good website. How to communicate. 
 
Use school Weebly account to create logins. 
Suggested Learning journey: 
- recap on how seach engine works from 

Year 3 

Watch and undertake activities regarding 
search engines 
http://www.bbc.co.uk/guides/z8yc2p3 
Pay particular attention to Ranking: 
- Ask chn to make a webpage about 

London – paper exercise 

- Then ask chn to count how many times 

the word London appears on their 

webpage – give 5 points for every word, 

then if the word London appears in 

headings – 10 points, in sub-headings – 

12 points, if there are hyperlinks 

(planned) – 30 points, if photos- 25 points 

etc Then count the points – this is how 

ranking works. 

- Proceed to planning and creating own 

webpages taking into consideration how 

ranking works. 

Core Vocabulary 

and Phonics  and  

Presenting 

Myself 

 

Intermediate LLU 

 

Diary 

entry/descriptio

n of themselves 

and other 

classmates  

 

Display – who 

am I describing 

(uncover 

children’s 

photos)  

Games 
-Use running, 
jumping, throwing 
and catching in 
isolation and 
combination 
-Play competitive 
games, modified 
where 
appropriate, and 
apply basic 
principles suitable 
for attacking and 
defending 
 
ICT links: 
Watch games and 
discuss techniques 
and tackling – 
Matalan Top 
Games (see T-
drive) 

PSHCE 

 

See values 

planner 

 

See Lgfl British 

values resources 

R.E. 
 
Judaism part 1 unit 
2  
 
Festivals in the 
Jewish Year  
 
ICT links: 

- Lgfl Faiths 

videos 

- Youtube 

videos 

 

http://www.bbc.co.uk/guides/z8yc2p3


Year 4 – 2 English 

Fiction The Iron Man  Outcome: Story based on object coming to life Non Fiction - Outcome: Discussion text – is technology taking over? 

Handwriting: size proportion and spacing (v, k), (ic, ist). Handwriting: size proportion and spacing (ion), contractions.  

Spelling: From No Nonsense Spelling 

Strategies for learning words: words from statutory and personal spelling lists 

Strategies at the point of writing: Have a go. 

Words with the /s/ sound spelt ‘sc’ (Latin in origin), Endings that sound like 
/ʒən/ spelt ‘sion’.  

Spelling: From No Nonsense Spelling 

Strategies for learning words: words from statutory and personal spelling lists. 

Apostrophes for possession, including singular and plural, Homophones, Statutory words learnt 

during the year.  

Text Structure 
Secure use of Planning tools: Story map, story mountain, story grids, Boxing-up grids. 
Plan opening using:  description 
Paragraphs: 
- used to organize each part of a story to indicate a change in place or jump in time. 
-to build in suspense writing to introduce the dilemma 
Develop the five part story: 
-Introduction, Build-up, Problem/Dilemma, Resolution, Ending 
Clear distinction between resolution and the ending. Ending should include reflection on events 
of the characters. 
 
Sentence Construction 
Standard English for verb inflections instead of local spoken forms –we were instead of we was, 
or I did instead of I done. 
Start with a simile –As curved as a ball, the moon shone brightly in the night sky. Like a wailing 
cat, the ambulance screamed down the road. 
Expanded –ing clauses as starters: Grinning menacingly, he slipped the treasure in to his 
rucksack. 
‘ed’ clauses as starters: Frightened, Tom ran straight home to avoid being caught. 
Drop in ‘ing’ clause – Jane, laughing at the teacher, fell off her chair. 
Sentence of 3 for action –Sam rushed down the road, jumped on the bus and sank into his seat. 
 
Word Structure/language 
Prepositions –at, underneath, since, towards, beneath, beyond 
Comparative and superlative adjectives –small…smaller…smallest. Good…better…best 
 

Punctuation 

Commas to mark clauses and to mark off fronted adverbials. 

Apostrophes to mark singular and plural possession – the girl’s name, the boys’ boots as 
opposed to s to mark plural. 
Full punctuation for direct speech: Each new speaker on a line, comma between direct speech, 
and reporting clause (“It’s late,” gasped Cinderella!) 
 

Text Structure 
Secure use of Planning tools: Text map, washing line, Boxing-up grids. 
Paragraphs: 
-Used to organise ideas around a theme 
-Logical organisation 
-Group related paragraphs 
-Link information within paragraphs with a range of connectives 
-Develop use of a topic sentence 
-Diagrams 
Introduction 
Middle sections 
Ending could include: personal response, question. 
Appropriate choice of pronoun or noun across sentences to aid cohesion 
 
Sentence Construction 
Standard English for verb inflections instead of local spoken forms 
Expanded –ing clauses as starters: Grinning menacingly, he slipped the treasure in to his rucksack. 
‘ed’ clauses as starters: Frightened, Tom ran straight home to avoid being caught. 
Drop in ‘ing’ clause – Jane, laughing at the teacher, fell off her chair. 
Sentence of 3 for action – The Romans enjoyed food, loved marching but hated the weather. 
Drop in ‘ing’ clause-The tornedo, sweeping across the city, destroyed the houses. 
Appropriate choice of pronoun or noun within a sentences to avoid ambiguity and repetition.  
 
Word Structure/language 
Prepositions –at, underneath, since, towards, beneath, beyond 
Comparative and superlative adjectives –small…smaller…smallest. Good…better…best 
 
Punctuation 
Commas to mark clauses and to mark off fronted adverbials. 
Apostrophes to mark singular and plural possession – the girl’s name, the boys’ boots as opposed 
to s to mark plural. 
 

Reading – Comprehension 



 develop positive attitudes to reading and understanding of what they read by: 

 listening to and discussing a wide range of fiction, poetry, plays, non-fiction and reference books or textbooks 

 reading books that are structured in different ways and reading for a range of purposes 

 using dictionaries to check the meaning of words that they have read 

 identifying themes and conventions in a wide range of books 

 understand what they read, in books they can read independently, by: 

 drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence 

 predicting what might happen from details stated and implied 

 identifying main ideas drawn from more than one paragraph and summarising these 

 identifying how language, structure, and presentation contribute to meaning 

 retrieve and record information from non-fiction 

 participate in discussion about both books that are read to them and those they can read for themselves, taking turns and listening to what others say. 

The focus should continue to be on pupils’ comprehension as a primary element in reading. The knowledge and skills that pupils need in order to comprehend are very similar at different ages. This is 
why the programmes of study for comprehension in years 3 and 4 and years 5 and 6 are similar: the complexity of the writing increases the level of challenge. Pupils should be taught to recognise 
themes in what they read, such as the triumph of good over evil or the use of magical devices in fairy stories and folk tales. They should also learn the conventions of different types of writing (for 
example, the greeting in letters, a diary written in the first person or the use of presentational devices such as numbering and headings in instructions).Pupils should be taught to use the skills they 
have learnt earlier and continue to apply these skills to read for different reasons, including for pleasure, or to find out information and the meaning of new words. Pupils should continue to have 
opportunities to listen frequently to stories, poems, non-fiction and other writing, including whole books and not just extracts, so that they build on what was taught previously. In this way, they also 
meet books and authors that they might not choose themselves. should help to develop, agree on, and evaluate rules for effective discussion. The expectation should be that all pupils take part. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Year 4 – 2 Maths 

Starters Starter suggestions for Number 
Read and write numbers to 10,000. 

Starter suggestions for Measurement, Geometry and Statistics 
Recognise 2D and 3D shapes in different orientations and describe them. 



Count on and back in 1s, 10s or 100s from any number up to 10,000. 
Count forwards and backwards in equal steps and describe any patterns in the sequence. 
Order a set of random numbers to at least 10,000 including amounts of money and measures involving decimals. 
Recall addition and subtraction facts for 100. 
Recall multiplication facts for 2, 3, 4, 5, 6, 8 and 9x tables. 
Multiply and divide whole numbers by 10 or 100 (whole number answers). 
Double any number up to 100. 
Halve any number up to 200. 
Count in fraction steps, e.g. 1/5, 2/5, 3/5 … 

Use a variety of sorting diagrams to compare and classify numbers and geometric shapes based on their properties.  
Identify right angles and angles less than and more than a right angle. 
Measure the perimeter of simple 2-D shapes. 
Estimate and compare lengths, volumes/capacities and masses. 
Read measuring scales to an appropriate degree of accuracy. 
Know the number of mm in 1cm, cm in 1m, m in 1km, g in 1kg, ml in 1l, seconds in 1 minute, minutes in 1 hour, hours in 1 day, 
days in each month, days in a year and leap year. 
Tell and write the time from an analogue clock and 12 and 24-hour clocks. 
Interpret data in bar charts, pictograms and tables. 

Week Main Learning Rationale 

1 
Mental 

multiplication 

Recall multiplication and division facts for the 6 times table and 9 times table. 
Use place value, known and derived facts to multiply mentally, including: multiplying by 0 and 1; multiplying together 
three numbers. 
Recognise and use factor pairs and commutativity in mental calculations. 
Use partitioning to double or halve any number, including decimals to one decimal place. 
Select a mental strategy appropriate for the numbers involved in the calculation. 

Children use their knowledge of the 3 times table to derive the 6 times table. When learning multiplication tables, children 
should experience a blend of practical, visual activities, pattern spotting, generalising as well as rote learning. 
Children learn that the commutative law applies to multiplication (but not division) i.e. 5 x 3 = 3 x 5, and that factor pairs can 
support mental calculation e.g. to multiply by 6 it is possible to multiply by 2 and then by 3 as these are factor pairs for 6.   
 
Mental calculation is supported by practical equipment, pictures and jottings. 
When calculating, children should learn which methods suit the numbers involved and why. 

2 
Mental 
division 

Partition numbers in different ways (for example, 2.3 = 2 + 0.3 and 2.3 = 1 + 1.3). 
Recall multiplication and division facts for the 6 times table and 9 times table. 
Use place value, known and derived facts to divide mentally, including dividing by 1. 
Select a mental strategy appropriate for the numbers involved in the calculation. 

In preparation for mental division, children partition numbers in different ways to recognise multiples of the divisor when the 
dividend is partitioned e.g. when considering 96 ÷ 4 it is useful to think of 96 as 80 + 16 (both multiples of 4) rather than 90 + 6 
(neither are multiples of 4).  
Children continue to develop their knowledge and confidence of the 6 and 9 times tables, including identifying rules of divisibility 
for multiples of 9 (digit sum is 9 when taken to a single digit). 
Mental calculation is supported by practical equipment, pictures and jottings. 
When calculating, children should learn which methods suit the numbers involved and why. 

3 
Written 

multiplication 

Multiply two-digit and three-digit numbers by a one-digit number using formal written layout. 
Choose an appropriate strategy to solve a calculation based upon the numbers involved (recall a known fact, calculate 
mentally, use a jotting, written method). 
Use estimation and inverse to check answers to calculations and determine, in the context of a problem, an appropriate 
degree of accuracy. 
Solve problems involving multiplying and adding, including using the distributive law to multiply two digit numbers by 
one digit, division (including remainders), integer scaling problems and harder correspondence problems such as which 
n objects are connected to m objects. 

Children build on their understanding of place value and multiplication facts to develop a written method for multiplication. 
Correspondence problems in which n objects are connected to m objects include a team sports kit with a shirt, shorts and socks 
and three possible colours for each. How many different combinations could there be? 
When calculating, children should learn which methods suit the numbers involved and why. 
 
Written methods should be agreed by the school and shared in the progression in written calculations policy. Efficient written 
methods are required to be taught by the end of Key Stage 2. 

4 
Measures, 

length 
including 
perimeter 

Estimate, compare and calculate different lengths. 
Measure and calculate the perimeter of a rectilinear figure (including squares) in centimetres and metres. 
Convert between different units of measure (e.g. kilometre to metre; hour to minute). 

 

Children develop their estimating and measuring skills in the context of length. They relate length to distance including 
perimeter. The measures made could be used in the next unit as the context for handling data. 
Children relate their knowledge of multiplying and dividing by 10 and 100 to converting between different units of length. 

5 
Statistics 

Interpret and present discrete and continuous data using appropriate graphical methods, including bar charts and time 
graphs. 
Solve comparison, sum and difference problems using information presented in bar charts, pictograms, tables and 
other graphs. 

Children use the measures from the previous week to present and interpret in different forms.  
Children learn the difference between discrete and continuous data. 
Children apply their knowledge of mental and written calculations when answering questions about the data. 

6 
 

Assess and review week It is useful at regular intervals for teachers to consider the learning that has taken place over a term (or half term), assess and 
review children’s understanding of the learning and use this to inform where the children need to go next. 

7 
 

  

 

 

 

 

 

 
Year 4 Science Creative Curriculum Computing Languages PE 



5 
Iron 
Man 
 
Outco
me: 
Childre
n make 
Iron 
Man 
model 
with 
electric
al 
circuit 
to 
present   
 
 
Trip: 
Science 
museu
m 

Electricity 
-identify common appliances that run on electricity 

-construct a simple series electrical circuit, identifying and naming its 

basic parts, including cells, wires, bulbs, switches and buzzers 

-identify whether or not a lamp will light in a simple series circuit, based 

on whether or not the lamp is part of a complete loop with a battery 

-recognise that a switch opens and closes a circuit and associate this 

with whether or not a lamp lights in a simple series circuit 

-recognise some common conductors and insulators, and associate 
metals with being good conductors. 
Working Scientifically 

-asking relevant questions and using different types of scientific 

enquiries to answer them 

-setting up simple practical enquiries, comparative and fair tests 

-making systematic and careful observations and, where appropriate, 

taking accurate measurements using standard units, using a range of 

equipment, including thermometers and data loggers 

-gathering, recording, classifying and presenting data in a variety of 

ways to help in answering questions 

-recording findings using simple scientific language, drawings, labelled 

diagrams, keys, bar charts, and tables 

-reporting on findings from enquiries, including oral and written 

explanations, displays or presentations of results and conclusions 

-using results to draw simple conclusions, make predictions for new 

values, suggest improvements and raise further questions 

-identifying differences, similarities or changes related to simple 

scientific ideas and processes 

-using straightforward scientific evidence to answer questions or to 
support their findings. 
 
How ICT can help: 

- bbc bite size 

- bbc science clips 

- lgfl Switched On Science 

- lgfl Virtual experiments 

- Top Marks 

- Purplemash projects 

DT 
Design 
-use research and develop design criteria to inform the 

design of innovative, functional, appealing products that are 

fit for purpose, aimed at particular individuals or groups 

-generate, develop, model and communicate their ideas 

through discussion, annotated sketches, cross-sectional and 

exploded diagrams, prototypes, pattern pieces and 

computer-aided design 

Make 
-select from and use a wider range of tools and equipment to 

perform practical tasks [for example, cutting, shaping, joining 

and finishing], accurately 

-select from and use a wider range of materials and 

components, including construction materials, textiles and 

ingredients, according to their functional properties and 

aesthetic qualities 

Evaluate 
-investigate and analyse a range of existing products 

-evaluate their ideas and products against their own design 

criteria and consider the views of others to improve their 

work 

-understand how key events and individuals in design and 

technology have helped shape the world 

Technical knowledge 
-understand and use electrical systems in their products [for 

example, series circuits incorporating switches, bulbs, 

buzzers and motors] 

-apply their understanding of computing to program, 

monitor and control their products. 

Children create a programmable ‘Iron Man’ robot with 
electrical system e.g. flashing eyes. 
How ICT can help: 

- Internet research 

- Take photographs to evaluate 

- Use i-pads to video their designs in action 

Every term starts 
with a lesson on 
online safety 
CS – Programming 
(Using Inputs) 
- design, write and 
debug programs that 
accomplish specific 
goals, including 
controlling or 
simulating physical 
systems; solve 
problems by 
decomposing them 
into smaller parts  
- use sequence, 
selection, and 
repetition in 
programs; work with 
variables and various 
forms of input and 
output  
- use logical reasoning 
to explain how some 
simple algorithms 
work and to detect 
and correct errors in 
algorithms and 
programs 
 
- Scratch 
Recap Programme, 
Algorithm, Debug, 
Repetition, Sequence, 
Input, Output, 
Selection and 
Process. 
Create a game to 
accompany their iron 
man. 
Use keyboard input to 
control. 
Planning of software 
project. 

The classroom  

 

Intermediate 

LLU 

 

+ Christmas 

Traditions 

 

Book – Breaking 

the rules  

Athletics 
-Use running, 
jumping, 
throwing and 
catching in 
isolation and in 
combination 
-Develop 
flexibility, 
strength, 
technique, 
control and 
balance 
-Compare their 
best 
performances 
with previous 
ones and 
demonstrate 
improvement to 
achieve their 
personal best 
 

PSHCE 

 

See values 

planner 

 

See lgfl British 

Values 

resources 

R.E. 
 
Buddhism part 1 
unit 2 
 
Living as a 
Buddhist  
 
ICT links: 

- Lgfl 

Faiths 

videos 

- Youtube 

videos 

 

 
Year 4 – 3 English 

Fiction The Odyssey/ The lightning thief: Percy Jackson-Rick Riordan Non Fiction 



Outcome: Children write own myth Outcome: Non chronological report – Greek mythology 

Handwriting: introducing sloped writing, parallel ascenders (al, ad, af), parallel descenders 
and break letters (ight, ough) 

Handwriting: size, proportion and spacing (ious), (able, ful), (fs, ves).  

Spelling: From No Nonsense Spelling 

Strategies for learning words: words from statutory and personal spelling lists. 

The /g/ sound spelt ‘gu’, Words with endings sounding like /tʃə/ spelt ‘-ture’. 

Spelling: From No Nonsense Spelling 

Strategies for learning words: words from statutory and personal spelling lists. 

Possessive apostrophe with plurals, Homophones (scene/seen, mail/male, bawl/ball),  

Text Structure 
Secure use of Planning tools: Story map, story mountain, story grids, Boxing-up grids. 
Plan opening using:  description 
Paragraphs: 
- used to organize each part of a story to indicate a change in place or jump in time. 
-to build in suspense writing to introduce the dilemma 
Develop the five part story: 
-Introduction, Build-up, Problem/Dilemma, Resolution, Ending 
Clear distinction between resolution and the ending. Ending should include reflection on 
events of the characters. 
 
Sentence Construction 
Standard English for verb inflections instead of local spoken forms –we were instead of we 
was, or I did instead of I done. 
Start with a simile –As curved as a ball, the moon shone brightly in the night sky. Like a 
wailing cat, the ambulance screamed down the road. 
Drop in ‘ing’ clause – Jane, laughing at the teacher, fell off her chair. 
Develop complex sentences: (Subordination) main clause with subordinate clauses with a 
range of subordinating conjunctions.  
Sentence of 3 for action –Sam rushed down the road, jumped on the bus and sank into his 
seat. 
 
Word Structure/language 
Prepositions –at, underneath, since, towards, beneath, beyond 
Comparative and superlative adjectives –small…smaller…smallest. Good…better…best 
 

Punctuation 

Commas to mark clauses and to mark off fronted adverbials. 

Apostrophes to mark singular and plural possession – the girl’s name, the boys’ boots as 
opposed to s to mark plural. 
 

 

Text Structure 
Secure use of Planning tools: Text map, washing line, Boxing-up grids. 
Paragraphs: 
-Used to organise ideas around a theme 
-Logical organisation 
-Group related paragraphs 
-Link information within paragraphs with a range of connectives 
-Develop use of a topic sentence 
-Diagrams 
Introduction 
Middle sections 
Ending could include extra information, response 
Appropriate choice of pronoun or noun across sentences to aid cohesion 
 
Sentence Construction 
Standard English for verb inflections instead of local spoken forms 
Long and short sentences 
Long sentences to enhance information 
Short sentences to move events on quickly –It’s great fun. 
Secure use of simple/embellished simple sentences 
Secure use of compound sentences (coordination) using coordinating conjunctions and, or, 
but, so, for, nor, yet 
Develop complex sentences: (Subordination) main clause with subordinate clauses with a 
range of subordinating conjunctions.  
Sentence of 3 for action – The Romans enjoyed food, loved marching but hated the 
weather. 
Drop in ‘ing’ clause-The tornedo, sweeping across the city, destroyed the houses. 
Appropriate choice of pronoun or noun within a sentences to avoid ambiguity and 
repetition.  
 
Word Structure/language 
Prepositions –at, underneath, since, towards, beneath, beyond 
Comparative and superlative adjectives –small…smaller…smallest. Good…better…best 
 
Punctuation 
Commas to mark clauses and to mark off fronted adverbials. 
Apostrophes to mark singular and plural possession – the girl’s name, the boys’ boots as 



opposed to s to mark plural. 
 

Reading – Comprehension 

 develop positive attitudes to reading and understanding of what they read by: 

 listening to and discussing a wide range of fiction, poetry, plays, non-fiction and reference books or textbooks 

 reading books that are structured in different ways and reading for a range of purposes 

 using dictionaries to check the meaning of words that they have read 

 increasing their familiarity with a wide range of books, including fairy stories, myths and legends, and retelling some of these orally 

 identifying themes and conventions in a wide range of books 

 understand what they read, in books they can read independently, by: 

 checking that the text makes sense to them, discussing their understanding and explaining the meaning of words in context 

 asking questions to improve their understanding of a text 

 drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence 

 predicting what might happen from details stated and implied 

 retrieve and record information from non-fiction 

 participate in discussion about both books that are read to them and those they can read for themselves, taking turns and listening to what others say. 

The focus should continue to be on pupils’ comprehension as a primary element in reading. The knowledge and skills that pupils need in order to comprehend are very similar at different 
ages. This is why the programmes of study for comprehension in years 3 and 4 and years 5 and 6 are similar: the complexity of the writing increases the level of challenge. 
Pupils should be taught to recognise themes in what they read, such as the triumph of good over evil or the use of magical devices in fairy stories and folk tales. They should also learn the 
conventions of different types of writing (for example, the greeting in letters, a diary written in the first person or the use of presentational devices such as numbering and headings in 
instructions).Pupils should be taught to use the skills they have learnt earlier and continue to apply these skills to read for different reasons, including for pleasure, or to find out information 
and the meaning of new words. Pupils should continue to have opportunities to listen frequently to stories, poems, non-fiction and other writing, including whole books and not just extracts, 
so that they build on what was taught previously. In this way, they also meet books and authors that they might not choose themselves. Pupils should also have opportunities to exercise 
choice in selecting books and be taught how to do so, with teachers making use of any library services and expertise to support this. In using non-fiction, pupils should know what information 
they need to look for before they begin and be clear about the task. They should be shown how to use contents pages and indexes to locate information. Pupils should have guidance about 
the kinds of explanations and questions that are expected from them. They should help to develop, agree on, and evaluate rules for effective discussion. The expectation should be that all 
pupils take part. 
 

 

 

 

 

 

 

 

 
Year 4 – 3 Maths 

Starters Starter suggestions for Number 
Read and write numbers with one decimal place. 
Count on and back in 0.1s, 1s, 10s or 100s from any number up to 10,000. 
Count forwards and backwards in equal steps and describe any patterns in the sequence. 

Starter suggestions for Measurement, Geometry and Statistics 
Recognise 2D and 3D shapes in different orientations and describe them. 
Use a variety of sorting diagrams to compare and classify numbers and geometric shapes based on their properties. 
Identify right angles and acute and obtuse angles.  



Order a set of random numbers to at least 10,000 including amounts of money and measures involving decimals. 
Recall addition and subtraction facts for 100. 
Recall multiplication facts for 2, 3, 4, 5, 6, 8 and 9x tables and derive associated division facts. 
Identify patterns of similar calculations, e.g. if I know 7 x 8, I also know 
0.7 x 0.8, 70 x 8, 70 x 80 etc. 
Multiply and divide numbers by 10, including those which have answers to one decimal place. 
Double any multiple of 10 or 100. 
Count in fraction steps, e.g. 1/5, 2/5, 3/5 … 

Estimate and compare lengths, volumes/capacities and masses. 
Read measuring scales to an appropriate degree of accuracy. 
Convert between different units of measure. 
Describe positions on a square grid labelled with letters and numbers. 
Tell and write the time from an analogue clock and 12 and 24-hour clocks. 
Calculate time durations in minutes, hours and days. 
Interpret data in bar charts, pictograms and tables. 

Week Main Learning Rationale 

1 
Place value, 

counting, 
including 
negative 
numbers 

Read Roman numerals to 100 (I to C) and know that, over time, the numeral system changed to include the concept of 
zero and place value. 
Count in multiples of 6, 8, 25 and 1000. 
Count backwards through zero to include negative numbers. 
Order temperatures including those below 0˚C. 
Describe and extend number sequences involving counting on or back in different steps, including sequences with 
multiplication and division steps. 

Children learn about an alternative number system (Roman numerals) and relate this to our Base 10 system, appreciating the 
efficiency of place value and the concept of zero, including its use as a place holder. 
Children’s understanding of the number system is extended to include negative numbers. It is useful to introduce these in ways 
children can easily identify, such as floors below ground level in a building or steps into a swimming pool some above and some 
below the surface of the water. This understanding can then be applied to more abstract concepts such as temperature. 

2 
Fractions 

Understand that a fraction is one whole number divided by another (for example, 
3

4
 can be interpreted as 3 ÷ 4). 

Add and subtract fractions with the same denominator. 
Recognise and show, using diagrams, families of common equivalent fractions. 
Recognise and write decimal equivalents of any number of tenths or hundredths. 
Recognise and write decimal equivalents to ¼ ; ½ ; ¾ . 
Count on and back in steps of unit fractions. 
Compare and order unit fractions and fractions with the same denominator (including on a number line). (Year 3 
objective) 

The learning of fractions is an extension in understanding of the number system. Equivalent fractions should be learned 
through practical experiences and using pictorial representations. 
Children should use factors and multiples to recognise equivalent fractions and simplify where appropriate. 
Children learn that to convert a fraction into a decimal, an equivalent fraction with a denominator of 10 or 100 is required. 
Children relate the fractions tenths and hundredths to our Base 10 number system. 

3 
Fractions and 
written and 

mental division 

Recognise, find and write fractions of a discrete set of objects including those with a range of numerators and 
denominators. 
Select a mental strategy appropriate for the numbers involved in the calculation. 
Use estimation and inverse to check answers to calculations and determine, in the context of a problem, an 
appropriate degree of accuracy. 
Solve problems involving increasingly harder fractions to calculate quantities, and fractions to divide quantities, 
including non-unit fractions where the answer is a whole number. 
Solve simple measure and money problems involving fractions and decimals to two decimal places. 

Children build on their understanding of fractions of shapes, using these shapes when sharing items into equal groups. The link 
between finding fractions of amounts and division is made. 
When children are calculating fractions of amounts, this should be in a context e.g. length, money, time to consolidate previous 
learning. Children should learn that finding fractions is division by sharing and the activities should reflect this. Later, children 
should learn that grouping is a more efficient method of performing written division, even in contexts of sharing. 
When calculating, children should learn which methods suit the numbers involved and why. 
Written methods should be agreed by the school and shared in the progression in written calculations policy. Efficient written 
methods are required to be taught by the end of Key Stage 2. 

4 
Position and 

direction 

Describe positions on a 2-D grid as coordinates in the first quadrant. 
Describe movements between positions as translations of a given unit to the left/right and up/down. 
Plot specified points and draw sides to complete a given polygon. 
Complete a simple symmetric figure with respect to a specific line of symmetry. 

Children are introduced to coordinate grids and apply their knowledge of 2-D shapes when completing partly drawn polygons. 
Translations are introduced and children’s learning of symmetry is extended from identifying lines of symmetry in shapes to 
completing symmetric figures using a specific line of symmetry. This could be vertical, horizontal or oblique, depending on 
children’s ability. 

5 
Area, counting 
in equal steps 

Understand that area is a measure of surface within a given boundary. 
Find the area of rectilinear shapes by counting squares. 

Children are introduced to area as a measure of surface within a given boundary. They count the number of squares within 
rectilinear shapes, utilising their skills of counting in equal steps. 
NB –rectilinear shapes are ones made up of sides meeting at right angles. 
Children should relate area to arrays and multiplication. 

6 
Written addition 
and subtraction 
in contexts of 

money and 
measures. 

Add and subtract numbers with up to 4 digits and decimals with one decimal place using the formal written methods 
of columnar addition and subtraction where appropriate. 
Choose an appropriate strategy to solve a calculation based upon the numbers involved (recall a known fact, calculate 
mentally, use a jotting, written method). 
Estimate and use inverse operations to check answers to a calculation. 
Solve addition and subtraction two-step problems in contexts, deciding which operations and methods to use and 
why. 

Children develop and rehearse the processes involved in written addition and subtraction. Practical and visual resources may 
be used to support understanding of these processes. 
Calculations are presented in different contexts of money and measures to consolidate these areas and support children in 
understanding when to use their calculation skills. 
When calculating, children should learn which methods suit the numbers involved and why. 
Written methods should be agreed by the school and shared in the progression in written calculations policy. Efficient written 
methods are required to be taught by the end of Key Stage 2. 
 
 
 
 
 

Year 4 Science Creative Curriculum Computing Languages PE 



3 
What did the 
Greeks do for 
us? 
 
Outcome: 
Information 
book based 
on the history 
of the Greeks 
– focus on 
looking at 
sources and 
understanding 
the 
differences in 
their life and 
what 
influences 
they have had 
on our world 
 
Trip: Old 
Royal Naval 
College 
‘Myths and 
Masks’ 
workshop 

 

States of matter 
-compare and group materials together, according to whether they are 

solids, liquids or gases 

-observe that some materials change state when they are heated or 

cooled, and measure or research the temperature at which this happens 

in degrees Celsius (°C) 

-identify the part played by evaporation and condensation in the water 
cycle and associate the rate of evaporation with temperature. 
Working Scientifically 

-asking relevant questions and using different types of scientific enquiries 

to answer them 

-setting up simple practical enquiries, comparative and fair tests 

-making systematic and careful observations and, where appropriate, 

taking accurate measurements using standard units, using a range of 

equipment, including thermometers and data loggers 

-gathering, recording, classifying and presenting data in a variety of ways 

to help in answering questions 

-recording findings using simple scientific language, drawings, labelled 

diagrams, keys, bar charts, and tables 

-reporting on findings from enquiries, including oral and written 

explanations, displays or presentations of results and conclusions 

-using results to draw simple conclusions, make predictions for new 

values, suggest improvements and raise further questions 

-identifying differences, similarities or changes related to simple scientific 

ideas and processes 

-using straightforward scientific evidence to answer questions or to 
support their findings. 
Investigations using investigative skills – perhaps writing outcome to continue 
to boost writing across the curriculum 
How ICT can help: 

- bbc bite size 

- bbc science clips 

- lgfl Switched On Science 

- lgfl Virtual experiments 

- Top Marks 

- Purplemash projects 

History 
-Ancient Greece – a 

study of Greek life and 

achievements and their 

influence on the western 

world 

 

Using history skills 

attached, children look 

at sources and research 

the life of the Greeks in 

order to create an 

information booklet 

about what they have 

learnt.  

How ICT help: 

- Lgfl Ancient 

Greece 

- Lgfl 

Archaeology  

 

Every term starts with a 
lesson on online safety 
 
IT – Data 
- select, use and 
combine a variety of 
software (including 
internet services) on a 
range of digital devices 
to design and create a 
range of programs, 
systems and content 
that accomplish given 
goals, including 
collecting, analysing, 
evaluating and 
presenting data and 
information  
 
- Excel 
Recap Input, Output and 
Selection. 
Create tables 
Create graphs 
Insert Formulae 
Format cells 
Could link to data 
collected in maths 
 
See Natalia’s suggested 
lesson notes on 
presenting and reading 
data 

Do you have a pet? 
[Intermediate LLU] 
 
Describe the 
pet/animal  
 
Expanding 
vocabulary – is it a 
pet?  

Gym 
-Develop 
flexibility, 
strength, 
technique, 
control and 
balance 
-Use running, 
jumping, 
throwing and 
catching in 
isolation and in 
combination 
 
ICT links: 
Watch and 
discuss 
techniques – 
Matalan Top 
Gym (see T-
drive) 

R.E. PSHCE 

Hinduism Part 2 

unit 1  

 

Hindu life 

 

Writing Outcome – 

non-chronological 

report about Hindu 

Life.  

 

ICT links: 

- Lgfl Faiths 

videos 

See values 
planner 
 
See lgfl British 
Values resources 

Year 4 – 4 English 

Fiction The Greeks on stage Non Fiction  



Outcome: Write own script based on Greek myth Outcome: Historical recount on life in Greece  

Handwriting: speed and fluency-abbreviations for notes, notemaking. Handwriting: speed and fluency-drafting, lists. 

Spelling: From No Nonsense Spelling 
Statutory spellings learnt so far, Strategies at the point of writing: Have a go. 
Proofreading, Prefixes ‘anti-’ and ‘inter-’.  

Spelling: From No Nonsense Spelling  

Strategies for learning words: selected words  from statutory and personal spelling lists. 

Endings that sound like /ʃən/ spelt ‘-cian’, ‘-sion’, ‘-tion’ and ‘-ssion’, Spellings taught so far. 

Text Structure 
Secure use of Planning tools: Story map, story mountain, story grids, Boxing-up grids. 
Plan opening using:  dialogue 
Scenes: 
- used to organize each part of a story to indicate a change in place or jump in time. 
-to build in suspense writing to introduce the dilemma 
Develop the five part story: 
-Introduction, Build-up, Problem/Dilemma, Resolution, Ending 
 
Sentence Construction (scene settings and stage directions) 
Start with a simile –As curved as a ball, the moon shone brightly in the night sky. Like a 
wailing cat, the ambulance screamed down the road. 
Expanded –ing clauses as starters: Grinning menacingly, he slipped the treasure in to his 
rucksack. 
‘ed’ clauses as starters: Frightened, Tom ran straight home to avoid being caught. 
Drop in ‘ing’ clause – Jane, laughing at the teacher, fell off her chair. 
Sentence of 3 for action –Sam rushed down the road, jumped on the bus and sank into 
his seat. 
 
Word Structure/language 
Prepositions –at, underneath, since, towards, beneath, beyond 
Comparative and superlative adjectives –small…smaller…smallest. Good…better…best 
 

Punctuation 

Apostrophes to mark singular and plural possession – the girl’s name, the boys’ boots as 
opposed to s to mark plural. 
Use of colon to separate actor from spoken words. 

Text Structure 
Secure use of Planning tools: Text map, washing line, Boxing-up grids. 
Paragraphs: 
-Used to organise ideas around a theme 
-Logical organisation 
-Group related paragraphs 
-Link information within paragraphs with a range of connectives 
-Develop use of a topic sentence 
-Diagrams 
Introduction 
Middle sections 
Ending could include extra information, response 
Appropriate choice of pronoun or noun across sentences to aid cohesion 
 
Sentence Construction 
Standard English for verb inflections instead of local spoken forms 
Secure use of simple/embellished simple sentences 
Secure use of compound sentences (coordination) using coordinating conjunctions and, or, but, 
so, for, nor, yet 
Develop complex sentences: (Subordination) main clause with subordinate clauses with a range 
of subordinating conjunctions.  
Sentence of 3 for action – The Romans enjoyed food, loved marching but hated the weather. 
Drop in ‘ing’ clause-The tornedo, sweeping across the city, destroyed the houses. 
Expanded –ing clauses as starters: Grinning menacingly, he slipped the treasure in to his rucksack. 
‘ed’ clauses as starters: Frightened, Tom ran straight home to avoid being caught. 
Appropriate choice of pronoun or noun within a sentences to avoid ambiguity and repetition.  
 
Word Structure/language 
Prepositions –at, underneath, since, towards, beneath, beyond 
Comparative and superlative adjectives –small…smaller…smallest. Good…better…best 
 
Punctuation 
Commas to mark clauses and to mark off fronted adverbials. 
Apostrophes to mark singular and plural possession – the girl’s name, the boys’ boots as opposed 
to s to mark plural. 

Reading – Comprehension 

 develop positive attitudes to reading and understanding of what they read by: 



 listening to and discussing a wide range of fiction, poetry, plays, non-fiction and reference books or textbooks 

 reading books that are structured in different ways and reading for a range of purposes 

 increasing their familiarity with a wide range of books, including fairy stories, myths and legends, and retelling some of these orally 

 identifying themes and conventions in a wide range of books 

 preparing poems and play scripts to read aloud and to perform, showing understanding through intonation, tone, volume and action 

 understand what they read, in books they can read independently, by: 

 checking that the text makes sense to them, discussing their understanding and explaining the meaning of words in context 

 asking questions to improve their understanding of a text 

 drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence 

 identifying how language, structure, and presentation contribute to meaning 

 retrieve and record information from non-fiction 

 participate in discussion about both books that are read to them and those they can read for themselves, taking turns and listening to what others say. 

The focus should continue to be on pupils’ comprehension as a primary element in reading. The knowledge and skills that pupils need in order to comprehend are very similar at different ages. 
This is why the programmes of study for comprehension in years 3 and 4 and years 5 and 6 are similar: the complexity of the writing increases the level of challenge. 
Pupils should be taught to recognise themes in what they read, such as the triumph of good over evil or the use of magical devices in fairy stories and folk tales. They should also learn the 
conventions of different types of writing (for example, the greeting in letters, a diary written in the first person or the use of presentational devices such as numbering and headings in 
instructions).Pupils should be taught to use the skills they have learnt earlier and continue to apply these skills to read for different reasons, including for pleasure, or to find out information 
and the meaning of new words. Pupils should continue to have opportunities to listen frequently to stories, poems, non-fiction and other writing, including whole books and not just extracts, 
so that they build on what was taught previously. In this way, they also meet books and authors that they might not choose themselves. Pupils should also have opportunities to exercise 
choice in selecting books and be taught how to do so, with teachers making use of any library services and expertise to support this. Reading, re-reading, and rehearsing poems and plays for 
presentation and performance give pupils opportunities to discuss language, including vocabulary, extending their interest in the meaning and origin of words. Pupils should be encouraged to 
use drama approaches to understand how to perform plays and poems to support their understanding of the meaning.  These activities also provide them with an incentive to find out what 
expression is required, so feeding into comprehension. In using non-fiction, pupils should know what information they need to look for before they begin and be clear about the task. They 
should be shown how to use contents pages and indexes to locate information. Pupils should have guidance about the kinds of explanations and questions that are expected from them. They 
should help to develop, agree on, and evaluate rules for effective discussion. The expectation should be that all pupils take part. 
 

 

 

 

 

 

 

 

 

 

 
Year 4 – 4 Maths 

Starters Starter suggestions for Number 
Read and write numbers with one decimal place. 
Count on and back in 0.1s, 1s, 10s or 100s from any number up to 10,000. 
Count forwards and backwards in equal steps and describe any patterns in the sequence. 
Order a set of random numbers to at least 10,000 including amounts of money and measures involving decimals. 

Starter suggestions for Measurement, Geometry and Statistics 
Recognise 2D and 3D shapes in different orientations and describe them. 
Use a variety of sorting diagrams to compare and classify numbers and geometric shapes based on their properties.  
Identify right angles and acute and obtuse angles.  
Estimate and compare lengths, volumes/capacities and masses. 



Recall addition and subtraction facts for 100. 
Recall and use addition and subtraction facts for multiples of 100 totalling 1000. 
Derive and use addition and subtraction facts for 1 and 10 (with decimal numbers to one decimal place). 
Use partitioning to double or halve any number, including decimals to one decimal place. 
Recall multiplication facts for all times tables other than 12x and derive associated division facts. 
Identify patterns of similar calculations, e.g. if I know 7 x 8, I also know 
0.7 x 0.8, 70 x 8, 70 x 80 etc. 
Multiply and divide numbers by 10, including those which have answers to one decimal place. 
Count in fraction steps, e.g. 1/5, 2/5, 3/5 … 

Read measuring scales to an appropriate degree of accuracy. 
Convert between different units of measure. 
Describe positions on a 2-D grid as coordinates in the first quadrant. 
Tell and write the time from an analogue clock and 12 and 24-hour clocks. 
Calculate time durations in minutes, hours and days. 
Interpret continuous data presented in time graphs. 

Week Main Learning Rationale 

1 
Multiplication 
facts, mental 
multiplication 
and written 

division 

Recall multiplication and division facts for the 7 times table and 11 times table. 
Use place value, known and derived facts to multiply and divide mentally, including: 
multiplying by 0 and 1;  dividing by 1;  multiplying together three numbers. 
Recognise and use factor pairs and commutativity in mental calculations. 
Use partitioning to double or halve any number, including decimals to one decimal place. 
Choose an appropriate strategy to solve a calculation based upon the numbers involved (recall a known fact, calculate 
mentally, use a jotting, written method). 
Use estimation and inverse to check answers to calculations and determine, in the context of a problem, an appropriate 
degree of accuracy. 
Select a mental strategy appropriate for the numbers involved in the calculation. 
Continue to understand division as sharing and grouping and use each appropriately.  
Divide numbers up to 3 digits by a one-digit number using the formal written method of short division and interpret 
remainders appropriately for the context. 

When learning multiplication tables, children should experience a blend of practical, visual activities, pattern spotting, 
generalising as well as rote learning. 
Children should apply their learning of the 7 and 11 times tables when calculating mentally. 
When calculating, children should learn which methods suit the numbers involved and why. 
Written methods should be agreed by the school and shared in the progression in written calculations policy. Efficient written 
methods are required to be taught by the end of Key Stage 2. 

2 
Place value 

Recognise the place value of each digit in a four-digit number (thousands, hundreds, tens and ones). 
Order and compare numbers beyond 1000. 
Identify, represent and estimate numbers using different representations, including the number line. 
Identify the value of each digit to two decimal places. 
Find 0.1, 1, 10, 100 or 1000 more or less than a given number. 
Round any number to the nearest 10, 100 or 1000. 
Solve number and practical problems that involve all of the above and with increasingly large positive numbers. 

Children develop their understanding of the size of numbers, and use a variety of models and images (such as Base 10 
equipment, bundles of straws, arrow cards, number lines) to compare, order, round and estimate numbers. 
Many of these place value objectives can be applied through the context of data, realising that the one axis on a bar chart is a 
number line. 

3 
Written 

multiplication 

Count in multiples of 7. 
Multiply two-digit and three-digit numbers by a one-digit number using formal written layout. 
Choose an appropriate strategy to solve a calculation based upon the numbers involved (recall a known fact, calculate 
mentally, use a jotting, written method). 
Use estimation and inverse to check answers to calculations and determine, in the context of a problem, an appropriate 
degree of accuracy. 
Solve problems involving multiplying and adding, including using the distributive law to multiply two digit numbers by 
one digit, division (including remainders), integer scaling problems and harder correspondence problems such as which 
n objects are connected to m objects. 

Children develop and rehearse the processes involved in written multiplication. Practical and visual resources may be used to 
support understanding of these processes. 
Calculations are presented in different contexts to support children in understanding when to use their calculation skills. 
Converting between weeks and days allows children to rehearse their 7 times table knowledge. 
When calculating, children should learn which methods suit the numbers involved and why. 
Written methods should be agreed by the school and shared in the progression in written calculations policy. Efficient written 
methods are required to be taught by the end of Key Stage 2. 

4 
Shape and 

position 

Use a variety of sorting diagrams to compare and classify numbers and geometric shapes, including quadrilaterals and 
triangles, based on their properties and sizes. 
Continue to identify horizontal and vertical lines and pairs of perpendicular and parallel lines.  
Identify acute and obtuse angles and compare and order angles up to two right angles by size. 
Identify lines of symmetry in 2-D shapes presented in different orientations. 
Describe positions on a 2-D grid as coordinates in the first quadrant. 
Plot specified points and draw sides to complete a given polygon. 

Children apply their developing understanding of the properties of shapes to classify and name them.  The terms regular and 
irregular should be used to describe shapes that have equal sides and angles and those that do not.  
They draw 2-D shapes on coordinate grids, combining their knowledge of properties of shapes and coordinate principles. 

5 
Calculations 

in the context 
of statistics 

Add and subtract numbers with up to 4 digits and decimals with one decimal place using the formal written methods of 
columnar addition and subtraction where appropriate. 
Interpret discrete and continuous data using appropriate graphical methods, including bar charts and time graphs. 
Solve comparison, sum and difference problems using information presented in bar charts, pictograms, tables and other 
graphs. 

Children develop and rehearse the processes involved in written addition and subtraction. Practical and visual resources may be 
used to support understanding of these processes. 
Calculations are presented in different contexts of data. 
Written methods should be agreed by the school and shared in the progression in written calculations policy. Efficient written 
methods are required to be taught by the end of Key Stage 2. 

6 
 

Assess and review week. It is useful at regular intervals for teachers to consider the learning that has taken place over a term (or half term), assess and 
review children’s understanding of the learning and use this to inform where the children need to go next. 

 
Year 4 Science Creative Curriculum Computing Languages PE 



4  
Greek theatre: 
comedy or 
tragedy? 
 
Outcome: 
Children perform 
own plays using 
masks they’ve 
created in art – 
painting and 
sculpture 
techniques 
(progression 
shown in both 
through masks and 
sketch books) 
 
Trip: Rose Bruford 
Theatre 
Trip idea  

https://www.na
tionaltheatre.or
g.uk/learning/sc
hools/primary-
and-early-
years/make-
theatre-days 

Animals including humans 
-describe the simple functions of the basic parts of the digestive 

system in humans 

-identify the different types of teeth in humans and their simple 

functions 

-construct and interpret a variety of food chains, identifying 
producers, predators and prey. 
Working Scientifically 

-asking relevant questions and using different types of scientific 

enquiries to answer them 

-setting up simple practical enquiries, comparative and fair tests 

-making systematic and careful observations and, where 

appropriate, taking accurate measurements using standard units, 

using a range of equipment, including thermometers and data 

loggers 

-gathering, recording, classifying and presenting data in a variety 

of ways to help in answering questions 

-recording findings using simple scientific language, drawings, 

labelled diagrams, keys, bar charts, and tables 

-reporting on findings from enquiries, including oral and written 

explanations, displays or presentations of results and conclusions 

-using results to draw simple conclusions, make predictions for 

new values, suggest improvements and raise further questions 

-identifying differences, similarities or changes related to simple 

scientific ideas and processes 

-using straightforward scientific evidence to answer questions or 
to support their findings. 
How ICT can help: 

- bbc bite size 

- bbc science clips 

- lgfl Switched On Science 

- lgfl Virtual experiments 

- Top Marks 

- Purplemash projects 
 

Art 
-to create sketch books to record 

their observations and use them 

to review and revisit ideas 

-to improve their mastery of art 

and design techniques, including 

drawing, painting and sculpture 

with a range of materials [for 

example, pencil, charcoal, paint, 

clay] 

-about great artists, architects 

and designers in history. 

 
Children create Greek theatre 
masks leading to the outcome of 
performing their play. 
 
Children perform own plays using 
masks they’ve created in art – 
painting and sculpture techniques 
(progression shown in both 
through masks and sketch books) 
 
How ICT can help; 

- Use i-pads to record the 

play 

- Digital imagery – take 

photographs and edit 

using purplemash 

Every term starts with 
a lesson on online 
safety 
 
CS – Programming 
(Selection & Process) 
- design, write and 
debug programs that 
accomplish specific 
goals, including 
controlling or 
simulating physical 
systems; solve 
problems by 
decomposing them 
into smaller parts  
- use sequence, 
selection, and 
repetition in programs; 
work with variables 
and various forms of 
input and output  
- use logical reasoning 
to explain how some 
simple algorithms work 
and to detect and 
correct errors in 
algorithms and 
programs 
 
- Scratch 
Recap Programme, 
Algorithm, Debug, 
Repetition, Sequence, 
Input and Output. 
Introduce selection 
and process. 
Show capabilities of 
Scratch 
 

Story 
Goldilocks 
[Intermediate LLU] 
+ Easter traditions 
Continuing as a 
comic strip  

Dance 
-Perform 
dances using a 
range of 
movement 
patterns 
-Develop 
flexibility, 
strength, 
technique, 
control and 
balance 
 
ICT links: 
Watch and 
discuss – 
Matalan Top 
Dance (see T-
drive) 

R.E. PSHCE 

Christianity 7 
 
Who was Jesus? 
 
Human and Divine  
 
ICT links: 

- Lgfl Faiths 

videos 

- Bbc RE 

See values 
planner 
 
See lgfl British 
Values 
resources 

 
Year 4 – 5 English 
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Non Fiction 
Outcome: Explanation text based on sound/ vibrations 

Poetry Benjamin Zephaniah – The London Breed/UKLA Competition (choice of text) 
Outcome: Poems based on London  

Handwriting: revising parallel ascenders (tt, ll, bb), descenders (pp, ff), revising joins to an 
anticlockwise letter (cc, dd) 

Handwriting:  revising break letters and alphabetical order, linking spelling and handwriting.  

Spelling: From No Nonsense Spelling 
Strategies for learning words: words from statutory list learnt previously 

Strategies at the point of writing: Have a go. 
Proofreading, Prefixes ‘in-’, ‘il-’, ‘im-’ and ‘ir-’. 

Spelling: From No Nonsense Spelling  

Strategies for learning words: words from statutory list and personal spelling lists. 

Strategies at the point of writing: Have a go. 

Words with the /eɪ/ sound spelt ‘ei’, ‘eigh’ or ‘ey’ Words with the /ʃ/ sound spelt ‘ch’ 

and the /ʌ/ sound spelt ‘ou’, Adding suffixes beginning with vowel letters to words of 

more than one syllable (‘-ing’, ‘-er’, ‘-en’, ‘-ed’). 

Text Structure 
Secure use of Planning tools: Text map, washing line, Boxing-up grids. 
Paragraphs: 
-Used to organise ideas around a theme 
-Logical organisation 
-Group related paragraphs 
-Link information within paragraphs with a range of connectives 
-Develop use of a topic sentence 
-Use of bullet points, diagrams 
Introduction 
Middle sections 
Ending could include extra information 
 
Sentence Construction 
Standard English for verb inflections instead of local spoken forms 
Long and short sentences 
Long sentences to enhance information 
Short sentences to move events on quickly –It’s great fun. 
Secure use of simple/embellished simple sentences 
Secure use of compound sentences (coordination) using coordinating conjunctions and, or, but, 
so, for, nor, yet 
Develop complex sentences: (Subordination) main clause with subordinate clauses with a range 
of subordinating conjunctions.  
Sentence of 3 for action – The Romans enjoyed food, loved marching but hated the weather. 
Repetition to persuade –Find us to find the fun. 
Drop in-ing clause-The tornedo, sweeping across the city, destroyed the houses. 
Appropriate choice of pronoun or noun within a sentences to avoid ambiguity and repetition.  
 
Word Structure/language 
The grammatical difference between plural and possessive –s. 
Proper nouns- refer to a particular person or thing –Monday, Jessica, October, England 
Punctuation 
Commas to mark clauses and to mark off fronted adverbials. 

Text Structure 
Secure use of Planning tools: Story map, story grids. 
Plan opening using:  description/action 
Paragraphs/stanzas: 
- used to organize each part of the poem to indicate a change in place or jump in time. 
Sentence Construction 
Start with a simile –As curved as a ball, the moon shone brightly in the night sky. Like a wailing 
cat, the ambulance screamed down the road. 
Expanded –ing clauses as starters: Grinning menacingly, he slipped the treasure in to his 
rucksack. 
‘ed’ clauses as starters: Frightened, Tom ran straight home to avoid being caught. 
Drop in ‘ing’ clause – Jane, laughing at the teacher, fell off her chair. 
Develop complex sentences: (Subordination) main clause with subordinate clauses with a 
range of subordinating conjunctions.  
Sentence of 3 for action –Sam rushed down the road, jumped on the bus and sank into his seat. 
 
Word Structure/language 
Prepositions –at, underneath, since, towards, beneath, beyond 
Comparative and superlative adjectives –small…smaller…smallest. Good…better…best 
 

Punctuation 

Commas to mark clauses and to mark off fronted adverbials. 

Apostrophes to mark singular and plural possession – the girl’s name, the boys’ boots as 
opposed to s to mark plural. 
 

 



Apostrophes to mark singular and plural possession – the girl’s name, the boys’ boots as opposed 
to s to mark plural. 
 

Reading – Word Reading 
 apply their growing knowledge of root words, prefixes and suffixes (etymology and morphology) as listed in English Appendix 1, both to read aloud and to understand the meaning of new words 

they meet 

 read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word. 

At this stage, teaching comprehension should be taking precedence over teaching word reading directly. Any focus on word reading should support the development of vocabulary. 

When pupils are taught to read longer words, they should be supported to test out different pronunciations. They will attempt to match what they decode to words they may have already heard but 

may not have seen in print [for example, in reading ‘technical’, the pronunciation /tɛtʃnɪkəl/ (‘tetchnical’) might not sound familiar, but /tɛknɪkəl/ (‘teknical’) should]. 

Reading – Comprehension 

 develop positive attitudes to reading and understanding of what they read by: 

 listening to and discussing a wide range of fiction, poetry, plays, non-fiction and reference books or textbooks 

 reading books that are structured in different ways and reading for a range of purposes 

 using dictionaries to check the meaning of words that they have read 

 understand what they read, in books they can read independently, by: 

 checking that the text makes sense to them, discussing their understanding and explaining the meaning of words in context 

 asking questions to improve their understanding of a text 

 identifying main ideas drawn from more than one paragraph and summarising these 

 identifying how language, structure, and presentation contribute to meaning 

 retrieve and record information from non-fiction 

 participate in discussion about both books that are read to them and those they can read for themselves, taking turns and listening to what others say. 

The focus should continue to be on pupils’ comprehension as a primary element in reading. The knowledge and skills that pupils need in order to comprehend are very similar at different ages. This is 
why the programmes of study for comprehension in years 3 and 4 and years 5 and 6 are similar: the complexity of the writing increases the level of challenge. 
Pupils should be taught to recognise themes in what they read, such as the triumph of good over evil or the use of magical devices in fairy stories and folk tales. They should also learn the conventions 
of different types of writing (for example, the greeting in letters, a diary written in the first person or the use of presentational devices such as numbering and headings in instructions).Pupils should 
be taught to use the skills they have learnt earlier and continue to apply these skills to read for different reasons, including for pleasure, or to find out information and the meaning of new words. 
Pupils should continue to have opportunities to listen frequently to stories, poems, non-fiction and other writing, including whole books and not just extracts, so that they build on what was taught 
previously. In this way, they also meet books and authors that they might not choose themselves. Pupils should also have opportunities to exercise choice in selecting books and be taught how to do 
so, with teachers making use of any library services and expertise to support this. Reading, re-reading, and rehearsing poems and plays for presentation and performance give pupils opportunities to 
discuss language, including vocabulary, extending their interest in the meaning and origin of words. Pupils should be encouraged to use drama approaches to understand how to perform plays and 
poems to support their understanding of the meaning. These activities also provide them with an incentive to find out what expression is required, so feeding into comprehension. In using non-fiction, 
pupils should know what information they need to look for before they begin and be clear about the task. They should be shown how to use contents pages and indexes to locate information. Pupils 
should have guidance about the kinds of explanations and questions that are expected from them. They should help to develop, agree on, and evaluate rules for effective discussion. The expectation 
should be that all pupils take part. 

 

 

 
Year 4 – 5 Maths 

Starters Starter suggestions for Number Starter suggestions for Measurement, Geometry and Statistics 



Read and write numbers with one decimal place. 
Count on and back in 0.1s, 1s, 10s or 100s from any number up to 10,000. 
Count forwards and backwards in equal steps and describe any patterns in the sequence. 
Order a set of random numbers to at least 10,000 including amounts of money and measures involving 
decimals. 
Recall addition and subtraction facts for 100. 
Recall and use addition and subtraction facts for multiples of 100 totalling 1000. 
Derive and use addition and subtraction facts for 1 and 10 (with decimal numbers to one decimal place). 
Use partitioning to double or halve any number, including decimals to one decimal place. 
Recall multiplication facts for all times up to 12 x 12 and derive associated division facts. 
Identify patterns of similar calculations, e.g. if I know 7 x 8, I also know 0.7 x 0.8, 70 x 8, 70 x 80 etc 
Multiply and divide numbers by 10, including those which have answers to one decimal place. 
Count in fraction steps, e.g. 1/5, 2/5, 3/5 … 

Recognise 2D and 3D shapes in different orientations and describe them. 
Use a variety of sorting diagrams to compare and classify numbers and geometric shapes based on their properties.  
Order and compare angles up to two right angles. 
Estimate and compare lengths, volumes/capacities and masses. 
Read measuring scales to an appropriate degree of accuracy. 
Convert between different units of measure. 
Describe positions on a 2-D grid as coordinates in the first quadrant. 
Tell and write the time from an analogue clock and 12 and 24-hour clocks. 
Calculate time durations in minutes, hours and days. 
Interpret continuous data presented in time graphs. 

Week Main Learning Rationale 

1 
Counting, 

sequencing in 
the context of 

bar charts, 
pictograms and 

measures 

Count in multiples of 6, 7, 8, 25 and 1000. 
Count backwards through zero to include negative numbers. 
Count up and down in hundredths. 
Describe and extend number sequences involving counting on or back in different steps, including sequences 
with multiplication and division steps. 

Children use their counting, sequencing and multiplication facts knowledge in the contexts of handling data and measures. When counting 
and creating sequences, children should be encouraged to spot patterns that emerge and use this to generate hypotheses, test these and 
then generalise.  

2 
Decimals and 

fractions in the 
context of 
measures 

Identify the value of each digit to two decimal places. 
Recognise and write decimal equivalents of any number of tenths or hundredths. 
Recognise and write decimal equivalents to ¼ ; ½ ; ¾ . 
Find the effect of dividing a one- or two-digit number by 10 and 100, identifying the value of the digits in 
the answer as ones, tenths and hundredths. 
Convert between different units of measure. 
Round decimals with one decimal place to the nearest whole number. 
Order and compare numbers with the same number of decimal places up to two decimal places. 
Solve simple measure problems involving fractions and decimals to two decimal places. 

Children develop their knowledge and understanding of decimals and relate multiplying and dividing by 10 and 100 to decimal notation in 
our Base 10 number system, and to converting units of measure. 
Children’s knowledge of place value is consolidated through working in the context of measurement. 

3 
Fractions and 

division 

Continue to understand division as sharing and grouping and use each appropriately. 

Understand that a fraction is one whole number divided by another (for example, 
3

4
 can be interpreted as 3 

÷ 4). 
Divide numbers up to 3 digits by a one-digit number using the formal written method of short division and 
interpret remainders appropriately for the context. 
Solve problems involving increasingly harder fractions to calculate quantities, and fractions to divide 
quantities, including non-unit fractions where the answer is a whole number. 

Written methods should be agreed by the school and shared in the progression in written calculations policy. Efficient written methods are 
required to be taught by the end of Key Stage 2. 
 
Children build on their understanding of fractions of shapes, using these shapes when sharing items into equal groups. The link between 
finding fractions of amounts and division (by sharing) is made.  
When children are calculating fractions of amounts, this should be in a context e.g. length, money, time to consolidate previous learning.  

4 
Measures – 
perimeter, 

volume/capacity 
and mass 

Estimate, compare and calculate different measures. 
Measure and calculate the perimeter of a rectilinear figure (including squares) in centimetres and metres. 

Children apply their knowledge of the number system when measuring lengths (mm, cm, m), capacities / volumes (ml, l) and masses (g, 
kg). They apply their calculation skills when measuring perimeter, and solving problems in the context of measures. 

5 
Shape and area 

Complete a simple symmetric figure with respect to a specific line of symmetry. 
Describe movements between positions as translations of a given unit to the left/right and up/down. 
Describe positions on a 2-D grid as coordinates in the first quadrant. 
Plot specified points and draw sides to complete a given polygon. 
Find the area of rectilinear shapes by counting squares. 

Children develop their understanding of symmetry and translations, applying their knowledge of shapes and coordinates. 
The learning of area is away from children’s learning of perimeter as the two concepts are not related to each other.  
Children should relate area to arrays and multiplication. 

6 
Multiplication 
facts and time 

Recall multiplication and division facts for the 12 times table. 
Describe and extend number sequences involving counting on or back in different steps, including 
sequences with multiplication and division steps. 
Read, write and convert time between analogue and digital 12 and 24-hour clocks. 
Solve problems involving converting from hours to minutes; minutes to seconds; years to months; weeks 
to days and problems involving money and measures. 
 
 

The learning of the 12 times table can be applied in the context of converting years to months. 
When learning multiplication tables, children should experience a blend of practical, visual activities, pattern spotting, generalising as well 
as rote learning. 
Children further their knowledge and understanding of units of time and their relationships, giving opportunity to rehearse calculation 
skills in context. 
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5 

School of 
Rock – 
Enterprise 
Project 
 
Outcome: 
Music 
Festival – 
children 
create 
bands and 
perform 
songs (sell 
tickets/refre
shments) 
Invite 
children and 
parents  
 
Trip: The 
Link 
Thamesmea
d, Royal 
Academy of 
Music/ 
Royal 
Festival 
Hall/ music 
concert  

Sound 
-identify how sounds are made, associating some of them with something vibrating 

-recognise that vibrations from sounds travel through a medium to the ear 

-find patterns between the pitch of a sound and features of the object that produced it 

-find patterns between the volume of a sound and the strength of the vibrations that produced 

it 

-recognise that sounds get fainter as the distance from the sound source increases. 
Working Scientifically 

-asking relevant questions and using different types of scientific enquiries to answer them 

-setting up simple practical enquiries, comparative and fair tests 

-making systematic and careful observations and, where appropriate, taking accurate 

measurements using standard units, using a range of equipment, including thermometers and 

data loggers 

-gathering, recording, classifying and presenting data in a variety of ways to help in answering 

questions 

-recording findings using simple scientific language, drawings, labelled diagrams, keys, bar 

charts, and tables 

-reporting on findings from enquiries, including oral and written explanations, displays or 

presentations of results and conclusions 

-using results to draw simple conclusions, make predictions for new values, suggest 

improvements and raise further questions 

-identifying differences, similarities or changes related to simple scientific ideas and processes 

-using straightforward scientific evidence to answer questions or to support their findings. 
 
Remember to plan an outcome and look at the investigative skills and highlight what you 
have covered.  
How ICT can help: 

- bbc bite size 

- bbc science clips 

- lgfl Switched On Science 

- lgfl Virtual experiments 

- Top Marks 

- Purplemash projects 

- Dataloggers 

 

 

 

Music 
-appreciate and 

understand a wide 

range of high-

quality live and 

recorded music 

drawn from 

different traditions 

and from great 

composers and 

musicians 

-develop an 

understanding of 

the history of 

music. 

-listen with 

attention to detail 

and recall sounds 

with increasing 

aural memory 

-improvise and 

compose music for 

a range of purposes 

using the inter-

related dimensions 

of music 

 
  

Every term starts 
with a lesson on 
online safety 
 
IT  - Audacity 
- select, use and 
combine a variety 
of software 
(including 
internet services) 
on a range of 
digital devices to 
design and create 
a range of 
programs, 
systems and 
content that 
accomplish given 
goals, including 
collecting, 
analysing, 
evaluating and 
presenting data 
and information  
 
Audacity – 
editing/ recording 
own music and 
building up layers. 
Use when 
composing own 
music before 
creating 
presentation.  

 

Healthy Lifestyles 

 

Progressive LLU 

 

Focus on verbs – 

running, walking, 

dancing, recap on 

food 

 

Make a poster 

about being healthy  

Gym 
-Develop 
flexibility, 
strength, 
technique, 
control and 
balance 
-Use running, 
jumping, 
throwing and 
catching in 
isolation and in 
combination 
 
ICT links: 
Watch and 
discuss 
techniques – 
Matalan Top Gym 
(see T-drive) 

R.E. PSHCE 

C  Islam part 2 unit 1 

 

Ramadan and Eid Ul 

Fitr  

 

ICT links: 

- Lgfl Faiths 

videos 

- Bbc RE 

See values 
planner  
 
Lgfl British Values 
resources 

 
Year 4 – 6 English  

Fiction The Legend of Abbey Wood/Time Wreccas  
Outcome: Own legend 

Poetry The Lady of Shalott/The Highway Man  
Outcome: Historical narrative poetry linked to the Legend of Abbey Wood 



Spelling: From No Nonsense Spelling 
Strategies for learning words: words from statutory and personal spelling lists. 
Suffix ‘-ous’, Proofreading, Prefixes ‘un-’, ‘dis-’, ‘in-’, 
‘re-’, ‘sub-’, ‘inter-’, ‘super-’, ‘anti-’, ‘auto-’.  

Spelling: From No Nonsense Spelling 
Strategies for learning words: words from statutory and personal spelling lists. 
Words learnt so far, Suffix ‘-ly’ added to words ending in ‘y’, ‘le’ and ‘ic’, Work covered this 
term.  

Text Structure 
Secure use of Planning tools: Story map, story mountain, story grids, Boxing-up grids. 
Plan opening using:  description 
Paragraphs: 
- used to organize each part of a story to indicate a change in place or jump in time. 
-to build in suspense writing to introduce the dilemma 
Develop the five part story: 
-Introduction, Build-up, Problem/Dilemma, Resolution, Ending 
Clear distinction between resolution and the ending. Ending should include reflection on events of 
the characters. 
 
Sentence Construction 
Standard English for verb inflections instead of local spoken forms –we were instead of we was, or I 
did instead of I done. 
Start with a simile –As curved as a ball, the moon shone brightly in the night sky. Like a wailing cat, 
the ambulance screamed down the road. 
Expanded –ing clauses as starters: Grinning menacingly, he slipped the treasure in to his rucksack. 
‘ed’ clauses as starters: Frightened, Tom ran straight home to avoid being caught. 
Drop in ‘ing’ clause – Jane, laughing at the teacher, fell off her chair. 
Sentence of 3 for action –Sam rushed down the road, jumped on the bus and sank into his seat. 
 
Word Structure/language 
Prepositions –at, underneath, since, towards, beneath, beyond 
Comparative and superlative adjectives –small…smaller…smallest. Good…better…best 
 

Punctuation 

Commas to mark clauses and to mark off fronted adverbials. 

Apostrophes to mark singular and plural possession – the girl’s name, the boys’ boots as opposed 
to s to mark plural. 
Full punctuation for direct speech: Each new speaker on a line, comma between direct speech, and 
reporting clause (“It’s late,” gasped Cinderella!) 
 

 

Text Structure 
Secure use of Planning tools: Story map, story grids. 
Plan opening using:  description/action 
Paragraphs/stanzas: 
- used to organize each part of the poem to indicate a change in place or jump in time. 
Sentence Construction 
Start with a simile –As curved as a ball, the moon shone brightly in the night sky. Like a wailing 
cat, the ambulance screamed down the road. 
Expanded –ing clauses as starters: Grinning menacingly, he slipped the treasure in to his 
rucksack. 
‘ed’ clauses as starters: Frightened, Tom ran straight home to avoid being caught. 
Drop in ‘ing’ clause – Jane, laughing at the teacher, fell off her chair. 
Develop complex sentences: (Subordination) main clause with subordinate clauses with a 
range of subordinating conjunctions.  
Sentence of 3 for action –Sam rushed down the road, jumped on the bus and sank into his seat. 
 
Word Structure/language 
Prepositions –at, underneath, since, towards, beneath, beyond 
Comparative and superlative adjectives –small…smaller…smallest. Good…better…best 
 

Punctuation 

Commas to mark clauses and to mark off fronted adverbials. 

Apostrophes to mark singular and plural possession – the girl’s name, the boys’ boots as 
opposed to s to mark plural. 
 

Reading – Comprehension 

 develop positive attitudes to reading and understanding of what they read by: 

 listening to and discussing a wide range of fiction, poetry, plays, non-fiction and reference books or textbooks 

 reading books that are structured in different ways and reading for a range of purposes 



 increasing their familiarity with a wide range of books, including fairy stories, myths and legends, and retelling some of these orally 

 identifying themes and conventions in a wide range of books 

 preparing poems and play scripts to read aloud and to perform, showing understanding through intonation, tone, volume and action 

 discussing words and phrases that capture the reader’s interest and imagination 

 recognising some different forms of poetry [for example, free verse, narrative poetry] 

 understand what they read, in books they can read independently, by: 

 checking that the text makes sense to them, discussing their understanding and explaining the meaning of words in context 

 drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence 

 predicting what might happen from details stated and implied 

 identifying main ideas drawn from more than one paragraph and summarising these 

 identifying how language, structure, and presentation contribute to meaning 

 participate in discussion about both books that are read to them and those they can read for themselves, taking turns and listening to what others say. 

The focus should continue to be on pupils’ comprehension as a primary element in reading. The knowledge and skills that pupils need in order to comprehend are very similar at different ages. This is 
why the programmes of study for comprehension in years 3 and 4 and years 5 and 6 are similar: the complexity of the writing increases the level of challenge. 
Pupils should be taught to recognise themes in what they read, such as the triumph of good over evil or the use of magical devices in fairy stories and folk tales. They should also learn the conventions 
of different types of writing (for example, the greeting in letters, a diary written in the first person or the use of presentational devices such as numbering and headings in instructions).Pupils should 
be taught to use the skills they have learnt earlier and continue to apply these skills to read for different reasons, including for pleasure, or to find out information and the meaning of new words. 
Pupils should continue to have opportunities to listen frequently to stories, poems, non-fiction and other writing, including whole books and not just extracts, so that they build on what was taught 
previously. In this way, they also meet books and authors that they might not choose themselves. Pupils should also have opportunities to exercise choice in selecting books and be taught how to do 
so, with teachers making use of any library services and expertise to support this. Reading, re-reading, and rehearsing poems and plays for presentation and performance give pupils opportunities to 
discuss language, including vocabulary, extending their interest in the meaning and origin of words. Pupils should be encouraged to use drama approaches to understand how to perform plays and 
poems to support their understanding of the meaning. These activities also provide them with an incentive to find out what expression is required, so feeding into comprehension. They should help to 
develop, agree on, and evaluate rules for effective discussion. The expectation should be that all pupils take part. 

 

 

 

 

 

 

 

 

 

 

 

 

 
Year 4 – 6 Maths 

Starters Starter suggestions for Number 
Read and write numbers with one decimal place. 
Count on and back in 0.1s, 1s, 10s or 100s from any number up to 10,000. 
Count forwards and backwards in equal steps and describe any patterns in the sequence. 

Starter suggestions for Measurement, Geometry and Statistics 
Recognise 2D and 3D shapes in different orientations and describe them. 
Use a variety of sorting diagrams to compare and classify numbers and geometric shapes based on their properties. 
Order and compare angles up to two right angles. 



Order a set of random numbers to at least 10,000 including amounts of money and measures involving decimals. 
Recall addition and subtraction facts for 100. 
Recall and use addition and subtraction facts for multiples of 100 totalling 1000. 
Derive and use addition and subtraction facts for 1 and 10 (with decimal numbers to one decimal place). 
Use partitioning to double or halve any number, including decimals to one decimal place. 
Recall multiplication facts for all times up to 12 x 12 and derive associated division facts. 
Identify patterns of similar calculations, e.g. if I know 7 x 8, I also know 
0.7 x 0.8, 70 x 8, 70 x 80 etc. 
Multiply and divide numbers by 10, including those which have answers to one decimal place. 
Count in fraction steps, e.g. 1/5, 2/5, 3/5 … 

Estimate and compare lengths, volumes/capacities and masses. 
Read measuring scales to an appropriate degree of accuracy. 
Convert between different units of measure. 
Describe positions on a 2-D grid as coordinates in the first quadrant. 
Tell and write the time from an analogue clock and 12 and 24-hour clocks. 
Calculate time durations in minutes, hours and days. 
Interpret continuous data presented in time graphs. 

Week Main Learning Rationale 

1 
Place value 

Recognise the place value of each digit in a four-digit number (thousands, hundreds, tens and ones). 
Order and compare numbers beyond 1000. 
Identify, represent and estimate numbers using different representations, including the number line. 
Round any number to the nearest 10, 100 or 1000. 
Solve number and practical problems that involve all of the above and with increasingly large positive numbers.  

Understanding of the number system is necessary pre-requisite knowledge for any number work. 
Children should understand the Base 10 notion in which there are 10 numerals (0-9) and these can be organised in different 
ways to form any number. This is based on grouping in tens i.e. ten 1s are the same as one 10; ten 10s are the same as one 100; 
ten 100s are the same as one 1000 and so on. And vice versa. 

2 
Statistics 

Interpret and present discrete and continuous data using appropriate graphical methods, including bar charts and time 
graphs. 
Solve comparison, sum and difference problems using information presented in bar charts, pictograms, tables and other 
graphs. 

Children understand the difference between discrete and continuous data. 
Children apply their knowledge of mental and written calculations when answering questions about the data. They should 
discuss the value of presenting information in tables, pictograms, bar charts and line graphs and evaluate the effectiveness of 
each type of presentation. 

3 
Addition and 
subtraction in 

context of 
statistics 

Add and subtract numbers with up to 4 digits and decimals with one decimal place using the efficient written methods 
of columnar addition and subtraction where appropriate. 
Choose an appropriate strategy to solve a calculation based upon the numbers involved (recall a known fact, calculate 
mentally, use a jotting, written method). 
Select a mental strategy appropriate for the numbers involved in the calculation. 
Estimate and use inverse operations to check answers to a calculation. 
Solve addition and subtraction two-step problems in contexts, deciding which operations and methods to use and why. 
Solve comparison, sum and difference problems using information presented in bar charts, pictograms, tables and other 
graphs. 

Children should secure their knowledge and understanding of mental and written calculation skills in a variety of contexts. The 
learning should include decision making around which method is most efficient (mental or written) given the numbers involved.  
The context of data allows children to experience interpreting all the forms of data mentioned across the previous week and this 
week. 
 
When calculating, children should learn which methods suit the numbers involved and why. 
 
Written methods should be agreed by the school and shared in the progression in written calculations policy. Efficient written 
methods are required to be taught by the end of Key Stage 2. 

4 
Mental and 

written 
multiplication 

and mental 
division. 

Partition numbers in different ways (for example, 2.3 = 2 + 0.3 and 2.3 = 1 + 1.3). 
Use place value, known and derived facts to multiply and divide mentally, including: 
multiplying by 0 and 1; dividing by 1; multiplying together three numbers. 
Recognise and use factor pairs and commutativity in mental calculations. 
Choose an appropriate strategy to solve a calculation based upon the numbers involved (recall a known fact, calculate 
mentally, use a jotting, written method). 
Select a mental strategy appropriate for the numbers involved in the calculation. 
Use estimation and inverse to check answers to calculations and determine, in the context of a problem, an appropriate 
degree of accuracy. 
Multiply two-digit and three-digit numbers by a one-digit number using formal written layout. 
Solve problems involving multiplying and adding, including using the distributive law to multiply two digit numbers by 
one digit, division (including remainders), integer scaling problems and harder correspondence problems such as which 
n objects are connected to m objects. 

In preparation for mental division, children partition numbers in different ways to recognise multiples of the divisor when the 
dividend is partitioned e.g. when considering 96 ÷ 4 it is useful to think of 96 as 80 + 16 (both multiples of 4) rather than 90 + 6 
(neither are multiples of 4).  
 
Children experience mental and written calculations in a variety of contexts, including money and measures. 
 
When calculating, children should learn which methods suit the numbers involved and why. 
 
Written methods should be agreed by the school and shared in the progression in written calculations policy. Efficient written 
methods are required to be taught by the end of Key Stage 2. 

5 
Shape 

Use a variety of sorting diagrams to compare and classify numbers and geometric shapes, including quadrilaterals and 
triangles, based on their properties and sizes. 
Continue to identify horizontal and vertical lines and pairs of perpendicular and parallel lines.  
Identify acute and obtuse angles and compare and order angles up to two right angles by size. 
Identify lines of symmetry in 2-D shapes presented in different orientations. 
Complete a simple symmetric figure with respect to a specific line of symmetry. 

Children apply their developing understanding of the properties of shapes to classify and name them. 
The terms regular and irregular should be used to describe shapes that have equal sides and angles and those that do not. 
The learning of symmetry develops further to include symmetry in vertical, horizontal and oblique lines.   

6 
 

Assess and review week It is useful at regular intervals for teachers to consider the learning that has taken place over a term (or half term), assess and 
review children’s understanding of the learning and use this to inform where the children need to go next.  

7 
 

  

 

 
Year 4 Science Creative Curriculum Computing Languages PE 



6 
The Heart of 
Abbey 
Wood 
 
Outcome: 
Display/ 
History 
Museum 
about the 
local area 
(display 
board per 
group)  
 
Trip: Lesnes 
Abbey, 
Westminster 
Abbey, local 
walks, 
Greenwich  

Living things and their habitats 
-recognise that living things can be grouped in a variety of ways 

-explore and use classification keys to help group, identify and name a 

variety of living things in their local and wider environment 

-recognise that environments can change and that this can sometimes 
pose dangers to living things. 
Working Scientifically 

-asking relevant questions and using different types of scientific 

enquiries to answer them 

-setting up simple practical enquiries, comparative and fair tests 

-making systematic and careful observations and, where appropriate, 

taking accurate measurements using standard units, using a range of 

equipment, including thermometers and data loggers 

-gathering, recording, classifying and presenting data in a variety of 

ways to help in answering questions 

-recording findings using simple scientific language, drawings, labelled 

diagrams, keys, bar charts, and tables 

-reporting on findings from enquiries, including oral and written 

explanations, displays or presentations of results and conclusions 

-using results to draw simple conclusions, make predictions for new 

values, suggest improvements and raise further questions 

-identifying differences, similarities or changes related to simple 

scientific ideas and processes 

-using straightforward scientific evidence to answer questions or to 
support their findings. 
How ICT can help: 

- bbc bite size 

- bbc science clips 

- lgfl Switched On Science 

- lgfl Virtual experiments 

- Top Marks 

- Purplemash projects 

History 
-a local history study 

-a study of an aspect or 

theme in British history that 

extends pupils’ 

chronological knowledge 

beyond 1066 

 
Study of Lesnes Abbey from 
the time it was built to the 
dissolution of the 
monasteries 

 
How ICT help: 

- Lgfl Ancient Greece 

- Lgfl Archaeology  

 

Every term starts with 
a lesson on online 
safety 
 
IT – Image Editing 
- select, use and 
combine a variety of 
software (including 
internet services) on a 
range of digital 
devices to design and 
create a range of 
programs, systems 
and content that 
accomplish given 
goals, including 
collecting, analysing, 
evaluating and 
presenting data and 
information  
 
- Cameras, GIMP 
Take photos and edit 
images to go with 
created display. 
 

-purplemash 
2Paint +- imagery 
editing software 
to edit and create 
photo collage  

Habitats 

[Intermediate 

LLU] 

Describing where 

animals live – cold, 

wet, dry, sheltered 

Continue to Tudors 

if needed 

 

Athletics 
-Use running, 
jumping, throwing 
and catching in 
isolation and in 
combination 
-Develop flexibility, 
strength, technique, 
control and balance 
-Compare their best 
performances with 
previous ones and 
demonstrate 
improvement to 
achieve their 
personal best 

PSHCE  
 
See values planner 
 
Lgfl British Values 
resources 

R.E. 
 
Weddings  
 
ICT links: 

- Bbc RE 

- Lgfl Faiths 

videos 

- Youtube 

videos 

 


